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“What” or “How”: The Shift of Thoughts
in Pedagogical Theory Research

WU Liang-kui

(Institute of Curriculum and Instruction, Nanjing Normal University, Nanjing, Jiangsu, 210097, PRC)

[ Abstract ] There is a simplistic way of thinking in pursuing the “essence of teaching” by asking “What is
teaching”, which restricts the developmental space of pedagogy. The current framework for pedagogical
research has three origins, the first being the mechanical Marxism philosophy, the second being the
existing research framework for education, and the third being the simple transplant of the research
findings of psychology. These origins bring inherent limitations to the development of pedagogy.
Pedagogical studies on “how to” questions will lead to two path turns in pedagogy, namely the
“upward” and “downward” paths. The upward path focuses on studying the ethics of teaching in
exploring “how should it be done”, and the downward path focuses on the description-or interpretation-
oriented studies on the practice of pedagogy.
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